Policy Recommendations for H.R. 2353 –
the Strengthening Career and Technical Education for the 21st Century Act
Personalization: Quality CTE programs should be part of a schoolwide effort to personalize the learning
environment for each student and ease students as they transition from middle to high school and from
high school to college or the workforce. Students should have the support of individualized guidance on
various academic and career requirements, as well as alternative settings for learning and applying the
necessary competencies. A range of catch-up and second-chance options should be readily available for
students who have fallen behind in elementary or middle school or need extra help and instructional
time. Districts should be allowed to use Perkins funding for the creation of personal plans for progress
for students participating in CTE programs that would address the academic, social, and developmental
needs of each student to help them achieve their education and career goals.
Middle Level: School leaders know that the middle grades are a crucial time to engage students in a
rigorous curriculum that will help them transition into high school and be successful in postsecondary
education or careers. According to ACT, the level of academic achievement that students attain by
eighth grade actually has a larger impact on their college and career readiness upon graduation from
high school than anything that happens academically in high school. NASSP has long encouraged a
federal focus on middle level reform, including support for the Success in the Middle Act (S. 581) to
ensure that students are taught an academically rigorous curriculum with effective supports so that
students complete the middle grades prepared for success in high school and postsecondary endeavors.
NASSP also supports the Middle School Technical Education Program (STEP) Act, which was introduced
by Sen. Tim Kaine (D-VA) in June. The bill would authorize the establishment of a pilot grant program to
develop middle school CTE exploration programs. Districts could use the grant for experiential activities
such as apprenticeships or other work-based learning activities, to develop individualized graduation
and career plans, and to implement a plan for students’ transition to high school CTE programs of study.
Accountability and Data Collection: Federally supported CTE programs should increase student
achievement in academic subjects as well as enhance technical literacy, career orientation, and college
and career readiness. Programs should be regularly evaluated to determine their effectiveness and data
should be reported on factors such as performance of students on end-of-course assessments; student
participation in and completion of dual academic and CTE pathways to graduation; increased graduation
rates of CTE students earning a regular high school diploma; student procurement of industry
certifications and college credit; and successful student participation in postsecondary study,
internships, and employment.
Funding: Adequate federal support for expanding and replicating high-quality CTE programs is
imperative. At a minimum, state basic grants should be more than doubled in size, to $2.5 billion, over
the five-year authorization period. We also feel strongly that the reauthorized Perkins should continue
to support equipment purchases necessary for up-to-date, high-quality CTE study, as well as train the
instructional staff members to use the technology to complement sound curricula and
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Educator Quality: State leadership activities should be focused on leadership development and technical
assistance for districts and schools. States should be allowed to use Perkins funds to provide
professional development opportunities for current CTE leaders that will help them develop the
appropriate skills to lead CTE programs. States should also be allowed to use their funds for leadership
training programs that would help current principals, assistant principals, and other school leaders to
manage CTE programs in their schools. High-quality CTE programs require teachers who are
knowledgeable and proficient in both effective teaching methods and technical skills. States should set a
high bar for entry into the profession by requiring rigorous qualifications for CTE teachers, but they
should also offer some flexibility in providing alternate routes into the teaching profession. For example,
Virginia offers a technical professional license to individuals who are recommended by an employing
district; are licensed or certified in their respective CTE areas, if applicable (or can demonstrate
competency); provide evidence of at least two years or 4,000 clock hours of satisfactory occupational
experience; and have completed nine semester hours of specified pedagogy courses. CTE teacher
candidates should have additional training and support in instructional practices, classroom
management, and the use of data and assessments to ensure they’re effective in the classroom.
Professional development must strengthen the capacity of CTE teachers to collaborate and establish
meaningful partnerships with content area teachers and integrate academic and CTE curricula and
coursework. Professional development activities should focus on making numeracy and literacy relevant
in the coursework through effectively linking critical thought processes in CTE courses to the core
content areas where many students struggle. CTE personnel must learn how to teach, support, and
reinforce learning for all students as well as apply new basic skills in their classroom. NASSP would also
encourage CTE teachers to receive regular mentoring or coaching to support them in providing highquality instruction for diverse learners such as students with disabilities and English language learners.
As states transition and implement higher standards in English/language arts, students will be expected
to possess the reading, writing, thinking, listening, and speaking skills necessary for success in college
and careers. Thus, cross-content literacy instruction has moved from an option to a necessity in our
middle level and high schools. CTE textbooks already require a high level of literacy comprehension—
higher than all other content area courses, and CTE teachers will be expected to integrate literacy
throughout their instruction on top of the more rigorous course content. While all content-area teachers
will need professional development in order to implement a successful schoolwide literacy initiative, CTE
teachers who do not come from a traditional education background may require even greater assistance
in this area. CTE teachers also need content-based professional development and additional training to
ensure they’re knowledgeable about the latest equipment and certification requirements of their
industries, especially in rapidly changing fields and STEM courses.

